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PSYCHOLOGY 
 

2013 CHIEF ASSESSOR’S REPORT 
 

OVERVIEW 
 

Chief Assessor’s reports give an overview of how students performed in the school and 
external assessments in relation to the learning requirements, assessment design criteria, 
and performance standards set out in the relevant subject outline. They provide information 
and advice regarding the assessment types, the application of the performance standards in 
school and external assessments, the quality of student performance, and any relevant 
statistical information. 
 
This is the tenth year in which Psychology has been assessed as a SACE subject. The 
enrolment numbers decreased from about 2500 in 2012 to 2400 in 2013. Four students were 
assessed for a 10-credit subject. 
 
The mean score for the examination was 66.5%. The table below gives information for the 
last 3 years: 
 

 

 
 
 
 
 

 
Overall achievement in the subject remained consistent with previous years: approximately 
23% in the A band, 46% in the B band, and 25% in the C band.  
 
Teachers have consolidated their assessment practices, using performance standards for 
the third time in 2013, allowing students to show their capability in this subject. Psychology 
remains a very accessible and important subject for scientific and mental health literacy in 
secondary education. 
 
 

SCHOOL ASSESSMENT  
 
The two school assessment types were centrally moderated according to the SACE Board’s 
requirements, policies, and procedures. Schools submitted the sets of evidence requested by 
the SACE Board. This helped the moderators in validating and confirming teachers’ 
judgments of student learning.  
 
Moderation helps to ensure fairness to students and to provide the wider community with 
reliable information about student performance. Moderators are trained teachers and 
academics. Pairs of moderators viewed the sets of evidence in assessment types and across 
a number of grade levels. The pairing of moderators was changed regularly so that the 
standards set during the training period were consistent during moderation.  
 
Although adjustments were made across both assessment types during the moderation 
process, the assessment of the sets of student evidence in the skills and applications tasks 
was able to be confirmed against the performance standards more consistently than was the 

Year Enrolment Numbers Examination Mean (%) 

2013 2424 66.5 

2012 2503 59.5 

2011 2152 57.4 
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case with the investigations folio. This indicates that, in general, teachers are providing valid 
assessment tasks and judging student performance with greater accuracy in this assessment 
type.  
 
Moderation resulted in a change to the grades assigned by teachers of 43% of classes. This 
is the same percentage as in 2012. An adjustment for Assessment Type 1 was made for 
38% of all assessment groups and, of these, about a quarter were adjusted upwards. An 
adjustment for Assessment Type 2 was made to 14%, about half of which were adjusted 
upwards.  
 
When results were moderated downwards, it was usually as a result of overgenerous 
marking in the A and B grade bands in the investigations folio. 
 
When results were adjusted upwards, most changes were made in the D and E grade bands 
in the skills and applications tasks. Students at these grade levels had demonstrated 
knowledge and understanding of only a general or limited range of psychological concepts. 
 

Assessment Type 1: Investigations Folio 
 
Students are provided with the experience of evidence-based research in the investigations 
folio. Supporting material is widely available and teachers’ understanding of the tasks 
involved has matured. Teachers in their early years of delivering this subject should seek the 
support and guidance of experienced teachers in the community. For example, teachers 
need to ensure that they are using the current Board-approved research programs and 
following the guidelines and procedures carefully to allow students to demonstrate their skills 
of investigation, analysis, and evaluation. Extensive literature review or information-based 
research in this assessment type is to be discouraged. Students should see the 
investigations folio as an opportunity to collect and analyse data, form conclusions about 
those data, and evaluate their procedures. When they do this, they experience first-hand 
research with all its strengths and flaws and understand how knowledge is accrued in 
psychology. 
 
For the group investigation, teachers are advised to provide evidence of students’ 
collaboration, for example, through the use of teacher observations, self-assessment, or peer 
reviews. 
 
Students are generally following the SACE Board word limit well, both for proposals and for 
reports. When students exceeded the word count, teachers applied appropriate penalties at 
the school level. Students should avoid using dot points as a way of keeping to the word limit 
in their research proposals and reports. Dot-pointing of ideas limits the depth of 
understanding that students are able to demonstrate and this has an impact on their overall 
result. 
 
Investigation reports were typically presented with the headings: introduction, results, and 
discussion. There is no need for a method section as it is not a requirement of the subject 
outline and it is not assessed. Students who demonstrated evidence of their learning at the A 
level did not complete a method section and used their discussion for analysis and 
evaluation. Extensive support from teachers and/or the use of templates for reports are 
discouraged as they usually inhibit the students’ opportunity to demonstrate perceptive 
analytical skills. 
 
Students who submit their proposals (which are not included in the word count) with their 
group and individual investigations help moderators to understand the focus of their 
investigation. It is helpful if a word count for the report is printed on each piece of student 
work. 
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Introductions on the whole were extremely brief and did not allow for demonstration of the 
investigation assessment design criterion. Students who wrote good introductions were able 
to present the premise of their investigation and show how the data they selected would be 
analysed to form a conclusion about their research question. Students who undertook a 
literature review in the introduction were not able to effectively evaluate their research in the 
discussion while keeping to the word count of 1500 words. Teachers are discouraged from 
using the investigations folio to address specific feature I2, ‘Critical selection and 
acknowledgment of information about psychology and issues in psychology from different 
sources’, in any depth. This was better handled by students in a skills and applications task. 
 
The development of a research question or hypothesis has a direct impact on students’ 
ability to demonstrate achievement against the performance standards in the proposal and 
the report. Teachers can assist students by having a draft checkpoint once the proposal and 
data analysis have been completed. At this checkpoint it is helpful to advise students of 
potential problems in their data analysis. When students put forward a research question or 
hypothesis that cannot be supported by the collected data or analyse the data incorrectly for 
their research question or hypothesis, it will significantly impact on their ability to form 
reasonable conclusions about the data and their analysis and evaluation will be flawed. 
 

Students are discouraged from overusing tables and graphs and mixing data types (i.e. 
qualitative and quantitative data) in the results section. Students who presented many 
graphs/tables were not able to interpret them adequately within the word count. Only 
graphs/tables relevant to the research question or hypothesis are necessary and there 
should be a corresponding discussion of each later in the report. Students should not present 
raw data in the results section of the report unless relevant to the data analysis (i.e. for 
graphs of correlation). Students who used graphs correctly had appropriate labels on each of 
the axes and had adjusted the scale (typically automatic in Microsoft Excel) to be a better 
representation of the range of scores being analysed. Students should not present multiple 
variables on graphs when the variables have a different scale and meaning. Typically, 
students in the A band presented single variables on each graph for either pre-test and post-
test data or comparison of experimental and control groups. Graphs were clearly labelled, 
suitably scaled, and given an appropriate title. Students do not need to present numerical 
data in a table when the same information is easily discernible on their graph. On the whole, 
students who included discussions of standard deviation did not demonstrate a sound 
knowledge of this statistic, or of its impact on their conclusions.   
 
Students’ discussion section typically consisted of three elements: analysis of the result 
evident in their data, evaluation of the procedures, and a conclusion about the evidence 
presented. Teachers could help students in this section by explicitly teaching the skills of 
data analysis. Students could improve their grade by describing the result as shown in the 
data analysis and then going on to formulate a relevant conclusion that is connected to the 
research question or hypothesis. Many students did not adequately address this requirement 
in their reports. To achieve a result in the A and B grade bands, students needed to show 
higher levels of evaluation of procedures rather than data. Teachers need to ensure that 
students evaluate investigation design, procedures, and ethics not generically but specifically 
in terms of the research program conducted if they are to demonstrate A level analysis and 
evaluation. For example, students might evaluate the validity and reliability of the procedures 
used to collect heart rate data, rather than saying that they did not consider the heart rates 
they recorded were suitable to support a particular hypothesis. Similarly, when discussing the 
strengths of a procedure, students should relate the discussion specifically to the procedures 
used, rather than to the general strengths of a particular investigation design. For example, 
students often stated that one strength of an investigation is that it is ‘easy to conduct’ or 
‘cost-effective’. When discussing strengths, it is more important to focus on the features of 
the investigation design that give it strength in terms of forming a valid conclusion, rather 
than the strength of being easy or cost-effective to run. 
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Students should be aware that their discussions in the group and individual investigations 
must show a clear understanding of the specific strengths, weaknesses, and ethical issues of 
each investigation. Students who presented the same generic information twice were unable 
to achieve in the higher grade bands of analysis and evaluation. 
 
The concepts of reliability and validity continue to be areas of misunderstanding for students. 
Some students avoided the concepts completely, whereas many others interchanged the 
words, and were therefore unable to describe the key differences between the two. 
 
Concluding statements only need to very briefly summarise the major finding from the 
investigation (i.e. what the student concluded from the investigation). This means that no 
new information should be presented at this stage of the report, but nor should it become a 
repetition of a large section of the preceding discussion. To achieve the higher grade bands, 
students are reminded to list improvements to the investigation design as well as the 
strengths and weaknesses of the design and the quality of the data. 
 
Assessment Type 2: Skills and Applications Tasks  
 
The skills and applications tasks consisted mainly of tests and internal examinations, with 
one or two assignments. Most of the student evidence was written, although a minority 
produced oral presentations on DVD/CD.  
 
Student evidence of learning was confirmed more consistently in this assessment type than 
in the investigations folio. Teachers’ assessment decisions were more accurate when tests 
were used, although the student cohort and context should be considered when a learning 
and assessment plan is being developed, as some students could have more effectively 
demonstrated their learning with alternative modes of communication.  
 
Teachers are reminded to address each of the four assessment design criteria across a set 
of skills and applications tasks. The tasks should reflect the topics in the Stage 2 Psychology 
subject outline and be assessed according to the performance standards shown on the 
school’s learning and assessment plan. Teachers are advised not to use in their entirety a 
series of tasks for which there are published solutions.  
 
The design of tasks was the most common reason for the adjustment of grade levels, where 
the only evidence that students were achieving A levels in their tasks was against the 
knowledge and understanding criterion. Teachers should ensure that students have the 
opportunity to demonstrate analysis and evaluation, for example, through the use of 
scenarios, film reviews, or questions that allow them to give examples that demonstrate their 
knowledge as well as their ability to apply, analyse, and evaluate. When this was not evident, 
the students were not able to achieve an A standard. Tasks that limited student performance 
were evident in tests that relied heavily on simple multiple-choice questions or 
straightforward short-answer questions. Teachers are encouraged to allow students to 
practise the application, analysis, and evaluation of their knowledge in Psychology by 
creating tasks that include more demanding examination-style questions such as extended-
response.  Past examination questions provide a valuable resource for teachers when 
preparing tests and revision. However, teachers are encouraged to use these as a guide and 
to adapt and rewrite scenarios in particular. This is important for both the validity of 
assessment during the year and for students’ preparation for the end-of-year examination. It 
is also valuable for teachers to develop different formats for questions so that students gain 
experience with novel ways of being asked about familiar content. Teachers can also help 
students in their examination preparation by selecting topics for assignments that fall within 
the scope of the subject outline. This allows students to get a deeper understanding of one of 
the Stage 2 topics, rather than expanding into new areas of content. 
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Moderators noted that the application of performance standards was frequently used to 
determine the teacher’s assessment decision. Marks were also widely used, for tests in 
particular, and provided additional information for the moderators.  
 
Teachers are advised to set reasonable word limits in this assessment type (i.e. between 
1000 and 1500 words). Longer pieces of work did not necessarily attract higher levels of 
achievement and usually resulted in student work that lacked clarity and discernment in the 
presentation of information. 

EXTERNAL ASSESSMENT 
 

Assessment Type 3: Examination 
 
The examination is in two sections: short-answer questions worth 80 marks and extended-
response questions worth 40 marks. The examination is divided into six topic headings and 
also includes questions on ethical issues and the four levels of explanation of behaviour used 
in psychology.  
 
The examination was marked out of 120 marks, using established conventions for marking, 
and the setting of the examination conformed to specifications in the 2013 subject outline 
and subject operational information. 
 
The mean marks for each topic, ethical issues, and the four levels of explanation of 
behaviour are shown in the following table: 
 

Topic 
Mean Mark 

% 2013 
Mean Mark 

% 2012 

Introduction to Psychology 63.75 62.02 

Social Cognition 75.10 68.86 

Learning 69.55 60.53 

Personality 58.09 46.77 

Psychobiology of Altered States of Awareness 60.37 65.69 

Healthy Minds 69.66 51.16 

Ethical Issues 67.74 52.08 

Four Levels of Explanation of Behaviour 69.66 62.54 

 
Average marks in each section show that this year’s cohort demonstrated evidence of 
learning in all aspects of the course.  
 
In terms of specific content areas, Personality had the lowest mean. Personality was tested 
in the extended-response section this year. Individual questions in the Introduction to 
Psychology and Psychobiology of Altered States of Awareness topics proved most 
challenging for students, whereas concepts in Social Cognition were well understood by a 
significant majority of students. 
 
Section A: Short-answer Questions  
 
In general, 2 marks are allocated for one well-expressed idea or piece of information. 
Questions that require a detailed explanation are usually worth 4 marks and therefore, to 
obtain full marks, students must supply two relevant and connected pieces of information. 
Students need to be mindful not to use the wording of the question as if it was an answer in 
itself.  
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The short-answer questions varied in difficulty from those that required straightforward, easily 
reproduced knowledge to those that required skills of critical understanding, problem-solving, 
and/or application of psychological principles.  
 
In general students were able to demonstrate their knowledge, using appropriate 
psychological terminology. Students often lost marks by not understanding the meaning of 
the key verb used in the question and did not, for example, recognise the difference between 
‘state’, ‘describe’, and ‘explain’. Furthermore, some students gave generic answers when the 
question asked for a response directly related to the information provided in a scenario. 
When questions were divided into parts, students sometimes did not see how the parts were 
connected, or the relevance of each part to the opening scenario. Students should avoid 
writing irrelevant information that may lead them to answer incorrectly.  
 
Students who performed well provided clear and concise answers directly related to the 
scenario. The number of lines provided for the answer in the examination paper gives an 
approximate guide to the average length of response required. Students cannot lose marks 
for the volume of their response, but it may be useful for them to practise answering within 
the lines provided, using past examination papers. Longer answers that contain contradictory 
notions cannot receive full marks. 
 
Teachers are advised to address these issues during the teaching program so that students 
are able to use a wider range of examination-answering techniques.  
 
The mean mark for each question in Section A is shown in the table below:   
 

Question Mean Mark Maximum Mark Mean (%) 

1 3.12 4 77.96 

2 3.63 6 60.51 

3 1.31 2 65.49 

4 2.43 4 60.82 

5 2.16 4 53.97 

6 3.65 4 91.25 

7 2.58 4 64.46 

8 2.75 4 68.63 

9 1.56 2 77.93 

10 2.82 4 70.57 

11 1.56 2 77.76 

12 3.22 4 80.50 

13 5.47 8 68.36 

14 2.63 4 65.63 

15 2.55 4 63.72 

16 1.68 4 42.06 

17 3.01 4 75.30 

18 2.63 4 65.76 

19 3.95 6 65.81 

20 1.06 2 52.91 

Section A totals 53.77 80 67.47 
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Question 1  
Students were generally able to correctly calculate the mean age as 30 by dividing by 12. 
Some mistakenly assumed that there were ten scores and simply moved the decimal one 
place, giving an incorrect answer. In part (b) some students held the misconception that a 
large range makes the mean less accurate than the median. Others did not recognise that 
there was an outlier in the data. It was important for students to explain the effect of the 
outlier rather than just identify it, in order to gain full marks. 
 
Question 2 
In part (a) some students incorrectly identified the time spent talking as the independent 
variable. Part (b) was generally answered well except by students who identified a limitation 
without fully describing it. For example, students answered ‘small sample size’ rather than 
‘small sample size limits the generalisability to the population’. Students had most difficulty 
with part (c), when they did not recognise that talking time was the measure used. 
 
Question 3  
Although most students answered this question correctly, a considerable number of students 
did not demonstrate their understanding of the difference between objective and subjective 
methods. 
 
Question 4  
Students found this question on quantitative observational research more challenging. Many 
students described features of the design rather than how those features were appropriate 
for the scenario. In answering part (b), many students gave a feature of a single design, 
without comparing it with the other design. 
 
Question 5  
The necessary concept of comparing the standard deviation back to the mean was largely 
not understood by students. The common incorrect response was to discuss range. Many 
students went on to make an unsubstantiated inference about the data, for example, 
‘because 7.9 is greater than 2.1 this means that class A is academically more gifted than 
class B’.  
 
Question 6  
This question was answered correctly with a large range of answers. The most common 
answer was that of verbal and non-verbal responses and a description thereof. A few 
students incorrectly wrote about cues that would not form a ‘positive’ impression. 
 
Question 7  
Although most students were clear in their understanding of the bidirectional link between 
attitude and behaviour, many were unable to transfer this model to the scenario given. A 
typical error was to include only one direction in the example or to give two examples of 
influence in one direction.  
 
Question 8  
Most students showed a thorough understanding of the structure of attitudes, with almost all 
answers using the ABC or tricomponent model. A few students confused the ‘A for Affective’ 
and instead answered ‘A for Attitude’. A further error occurred when students confused 
affective for thoughts and beliefs rather than emotions. For example, some students 
answered that the affective component would be ‘feeling that it is important to have a healthy 
diet’. 
 
Question 9  
Most students answered this question correctly. When students lost marks, it was usually 
because they simply named a function, without going on to describe it fully. 
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Question 10  
For full marks in this question, students needed to offer two well-expressed ideas linking the 
advertisement with theory about the peripheral route to persuasion. Some students 
described the theory, but without including a convincing link to how it was relevant to the 
advertisement. 
 
Question 11  
In general this question was answered well, although some students wrongly confused self-
knowledge from social comparison with observational learning. Most commonly, students 
thought that upward social comparison would occur because Phuong’s mother would be a 
more experienced and more proficient driver than her daughter. 
 
Question 12  
Most students were able to identify the two components of operant conditioning. The layout 
of the question did not lend itself to lengthy answers, but some students provided paragraphs 
of prose when a two-word answer would have sufficed. 
 
Question 13  
In order to identify conditioned stimuli and responses, students are advised to be very 
specific in the wording of their answers. When students made errors, it was usually because 
of additional wording that rendered their answers incorrect. In part (b) a common mistake 
was to discuss stimulus generalisation rather than stimulus discrimination. Some students 
rewrote parts of the scenario without making it clear which aspect was an example of 
stimulus discrimination, and did not explain how it occurred. 
 
Question 14 
This question was generally answered well, and students showed a good understanding of 
systematic desensitisation. In good answers, students identified two key components of 
systematic desensitisation. It was not necessary to use an example although some students 
did so, to support their description. The most common error was a lack of discussion about 
the relaxation aspect of systematic desensitisation. 
 
Question 15 
Answers to this question showed that students generally could define the elements involved 
in the process of punishment. Some students struggled to show a clear understanding of 
punishment when their example did not illustrate the theoretical process of punishment that 
they had chosen to explain. Other students lost marks because they did not make a clear link 
between what they discussed about punishment and how it decreases the frequency of a 
response. 
 
Question 16  
This question had a very low mean. This was primarily because students misinterpreted the 
graph by assuming that the two points represented a simple task and a complex task. 
Secondly, students often stated increasing and decreasing arousal but omitted to state the 
behaviours that would achieve this. 
 
Question 17 
Most students had no difficulty in interpreting the graphs of sleep cycles.  Students who lost 
marks in this question tended to provide an answer that was not part of the graph, for 
example, they discussed REM sleep or EEG patterns. Some students lost marks because 
they discussed only one difference between the two graphs but wrote it down as if it was two.  
 
Question 18  
Most students described insomnia and a large number chose sleep apnoea. Very few chose 
other sleep disorders. Insomnia was better described and understood than sleep apnoea. 
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Many students forgot to mention how daytime functioning or cognition is affected by poor 
sleep. Some students have a very poor understanding of the physiology of sleep apnoea. 
 
Question 19  
Nearly all students were able to describe a biological symptom of stress. 
 
In part (b) students often struggled to provide a detailed description of how Mary’s health 
could be affected. Students who lost marks tended to do so because they needed to give 
more detail rather than because their answer was incorrect. 
 
Question 20  
Common correct answers to this question centred on a sleep diary or an open-ended 
questionnaire or interview. Some students confused the idea of qualitative methods of 
assessment with a qualitative investigation design. 
 
 
SECTION B: EXTENDED-RESPONSE QUESTIONS  
 

Each extended-response question was marked out of 20, with 16 marks allocated for content 
(each well-expressed idea or piece of information worth 2 marks) and 4 marks for 
communication. Questions 21 and 22 had four content parts, each of which was marked out 
of 4. 
 
The following factors were taken into account when a communication mark was awarded:  
 Was the answer clear and well expressed?  
 Was the answer well organised?  
 Was the answer relevant to the question?  

 
Nearly all students who sat the examination offered responses to both Question 21 and 
Question 22. In general, students produced well-structured responses of an appropriate 
length. As a general observation, it is the use of everyday language rather than psychology 
terms that leads to inaccurate answers. Furthermore, students should be made aware that 
questions asking for discussion require more detailed responses than short-answer 
questions. 
 
Question 21 
Responses to this question on Personality varied in quality, with a mean of 11.62 marks, or 
58.09%.  
 
Dot point one: ‘Analyse Jake’s personality, using one aspect of a trait theory of personality’ 
Most students answered this question successfully when they chose a specific trait theory 
and referred to it throughout their answer, for example, extroversion from Big 5 theory and 
then used the scenario to describe how Jake could be seen as extroverted. Students had 
difficulty understanding an ‘aspect’ of trait conception. Many students chose the Big 5 model 
or Eysenck and related different aspects of Jake’s personality to all components of OCEAN 
or to all Eysenck’s dimensions. This demonstrated their excellent understanding of the model 
but their analysis of Jake’s personality was often limited. A small number of students 
described Allport’s theory. Most described the cardinal and secondary traits correctly but 
when analysing Jake could not bring out the correct traits depicted in the scenario. 
 
Dot point two: ‘Analyse Jake’s personality, using one aspect of a humanistic theory of 
personality’ 
Humanistic theory was described well and applied to Jake’s personality, with most students 
opting for Maslow’s hierarchy of needs. Many students analysed all the levels of needs when 
applying it to Jake, without sufficiently analysing one aspect of the theory. A number of 
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students who used Rogers’ self-concept gave some excellent answers, especially in their 
application to Jake’s personality. 
 
Dot point three: ‘Describe one method of personality assessment that could be used to 
assess Jake’s personality’ 
Students often named personality assessments but gave little description of how the 
assessment is conducted. Some students showed only a basic understanding of how to 
assess personality, but included good descriptions of how such assessments are conducted. 
 
Dot point four: ‘Discuss the reliability of personality assessment’ 
Students most commonly talked about the phenomenon of social desirability when referring 
to failures of personality assessments to be reliable.  A great number of students confused 
the concepts of validity and reliability or used the terms interchangeably, demonstrating that 
they did not have clear knowledge of the concepts. 
 
Question 22  
This question required students to describe and discuss different aspects of the Healthy 
Minds topic. It had a mean of 13.93 marks, or 69.66%.   
 
Dot point one: coping strategy at the biological level 
Students easily identified sleep or exercise as coping strategies. For full marks, students 
needed to articulate how this coping strategy helped to reduce anxiety. Many answers simply 
stated that a good night’s sleep reduces anxiety, without showing any understanding of how 
this happens. Answers regarding exercise were more comprehensive and demonstrated how 
exercise helps to reduce anxiety. 
 
Dot point two: coping strategy at the sociocultural level 
As with dot point one, most students easily identified a strategy, but many found it more 
difficult to explain how it might reduce anxiety. Some students reused passages from the text 
instead of addressing the question. 
 
Dot point three: cognitive-behavioural therapy to treat anxiety at a basic processes level 
Most students described cognitive-behavioural therapy generally and how it aims to reduce 
negative thinking to reduce anxiety. Although there were some excellent answers, few 
students showed an understanding of how cognitive-behavioural therapy is used to treat 
anxiety. Most students focused their answers on thought processes, therefore demonstrating 
an understanding of the basic processes level. A few answers that used Learning theory 
were well written. 
 
Dot point four: ethical issues 
Ethical issues were handled well by most students. A number of students discussed ethical 
issues related to the treatment or diagnosis of mental disorders instead of ethical issues in 
research. Most students could name ethical issues in research, but their discussion of why 
they are important in mental health research showed a lack of understanding. A general 
explanation of the ethical issues was often all that was attempted.  

OPERATIONAL ADVICE 
 
The presentation of samples was generally very helpful to moderators. Sets of student 
evidence should be gathered together in a soft folder or clip; elaborate display folders tend to 
hinder the moderation process. Teachers are reminded to refer to packing instructions in the 
subject operational information on the Psychology minisite.  
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If necessary, teachers should complete:  
 an addendum to the learning and assessment plan  
 a Variations — Moderation Materials form, when there has been a breach of rules or if 

work (submitted or not) is missing.  
 

Teachers need to be careful to record their results correctly on the school assessment online 
results sheets as directed. These results will be used during the moderation process.  
 
Learning and assessment plans are required from each assessment group. Teachers who 
present the same learning and assessment plan to multiple classes and undertake internal 
moderation are encouraged to submit results as a single assessment group.  
 
Teachers should include all sets of work requested by the SACE Board. Samples are 
requested in order to provide moderators with representative work from multiple grade 
bands. When there is no student work, moderators are unable to confirm the teacher’s 
decisions. Teachers should only submit pieces of work that are part of that assessment 
decision (i.e. no formative work, or drafts, should be submitted). Student work must be 
clearly identified with the student’s name and/or SACE registration number to enable 
moderators to identify samples for each grade band.  
 
Assessment of oral presentations should be supported with evidence of the student’s 
presentation (e.g. printouts of PowerPoint slides, transcripts, and cue cards). Evidence of 
feedback from teachers and peers is also useful in confirming the consistent application of 
performance standards.  
 
It was less helpful to moderators when schools presented samples with no notations, marks, 
grades, or other evidence of the teacher’s assessment decisions. Moderators are looking to 
confirm teachers’ decisions and are supported in doing this when they can see the teacher’s 
original feedback, marks, or grades.  
 
Electronic feedback made it difficult to distinguish between teachers’ comments and 
students’ work. Teachers should be careful not to suggest ideas and phrases that become 
part of the student’s summative submission. The use of electronic editing for the review of 
student work appeared to increase this risk.  
 
Teachers are encouraged to include comments indicating how an overall grade level was 
allocated for an assessment type. Individual tasks within an assessment type should not be 
allocated weightings. Assessment decisions using weightings within assessment types (e.g. 
5% for each test and 20% for assignments) are not required and were not as accurate as 
others, made for the entire investigations folio or the whole set of skills and applications tasks 
against the performance standards.  
 
Evidence presented against the performance standards for the knowledge and 
understanding criterion should be consistently broad and cover a range of psychological 
concepts to be awarded an A. The A grade level cannot be achieved by students in only one 
or two heavily weighted tasks; teachers should consider the entire body of work that each 
student presents for an assessment type and award the final grade as a reflection of the 
whole year’s work in that type. Furthermore, teachers should ensure that the grade levels 
allocated on the sets of work match the grade levels on the school assessment online results 
sheet. 
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GENERAL COMMENTS 
 

Teachers should refer to the subject outline and support materials on the Psychology minisite 
for information and advice about each of the school assessment types.  
 
It is recommended that teachers consider joining the online community for Psychology, via 
the Psychology minisite, to make connections with other teachers and receive up-to-date 
information.  
 
New teachers are encouraged to seek clarification and advice early in the year by attending 

clarifying forums and contacting the SACE Officer — Curriculum. 
 
 
Psychology 
Chief Assessor 
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