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MODERN HISTORY 
 

2012 CHIEF ASSESSOR’S REPORT 
 
 
OVERVIEW 
 
Chief Assessors’ reports give an overview of how students performed in their school 
and external assessments in relation to the learning requirements, assessment 
design criteria, and performance standards set out in the relevant subject outline. 
They provide information and advice regarding the assessment types, the application 
of the performance standards in school and external assessments, the quality of 
student performance, and any relevant statistical information. 
 
In 2012, the overall quality of student responses in Modern History across all 
assessment components was consistent with those of previous years. 1221 students 
studied Modern History in 2012, a slight increase from 2011. 
 
 
SCHOOL ASSESSMENT 
 

Assessment Type 1: Folio 
 
Moderators were impressed this year with the standard of work submitted in the 
packages and the efforts of the teachers in preparing them. Many teachers sent in a 
summary sheet for each student, which outlined their achievement in each task 
against the particular performance standards. This greatly assisted moderators in 
confirming standards, as did the inclusion of written feedback to students. 
 
Knowledge and understanding was the assessment design criterion demonstrated 
clearly in most tasks and was accurately assessed. Inquiry and analysis was again 
the area teachers found the most challenging to assess in tasks. Sources analysis 
tasks were the most popular assessment of these specific features, and some 
teachers provided clear scaffolding to assist students and included analysis in a 
variety of tasks. This led to the greatest opportunity for success in the higher-grade 
bands. Moderators noted that in some tasks it was specified that inquiry and analysis 
would be assessed against the performance standards, and the student work was 
graded in the higher-grade bands even though there was no opportunity for analysis 
in the task. 
 
The better-designed tasks were clear and explicitly described the task, and included 
the format, assessment conditions (test or prepared), and how to address the 
performance standards which had been selected for assessment. Moderators 
observed that teachers were making an effort not to over-assess the specific features 
and instead selected the most relevant for a particular task type. There were some 
excellent task sheets, which clearly articulated the focus of the assignment and 
identified specific conventions where communication was being assessed. It was 
noted that there were some engaging empathy pieces where letters were written 
between two characters, thus allowing for two perspectives of the same event. Some 
sources tasks required students to locate and evaluate useful material, which 
provided an extension to the traditional sources analysis format and assessment 
against a wider variety of performance standards. 
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Group tasks were problematic when trying to differentiate the work of individual 
students. 
 
The most popular topics were again Topic 3 (Revolutions), Topic 8 (First World War) 
and Topic 9 (Catastrophes). Within those topics there was a narrow range of case 
studies, and the majority of tasks were essay-based or included sources analysis 
tasks from past examination papers. However, some teachers incorporated a wider 
variety of tasks this year. Moderators noted film-analysis tasks, historical atlases, 
empathy pieces, multimodal presentations, and role plays. Different specific features 
are better suited to certain types of tasks and it is important that, when designing 
tasks, teachers ensure that tasks allow students to achieve the highest level within 
each selected specific feature. The suitability of the specific features to be assessed 
in a particular task is not something that is determined at the time of approval of the 
learning and assessment plans. Short-answer tests and basic comprehension 
exercises are examples of tasks where this was an issue. Mid-year examinations, 
which emulate the end-of-year examination with several components, could be used 
as formative exercises rather than submitted as part of the folio because they 
effectively incorporate several different tasks into one. 
 
It was felt that the word-limit of 1000 words was well adhered to for all prepared, 
written tasks. Some tasks only prescribed a maximum of 500 words and it was 
difficult for students to move beyond displaying knowledge and understanding to 
demonstrate analysis, reflection, or evaluation within such limited scope. 
 
 
Assessment Type 2: Essay 
 
Most teachers continue to assess all of the specific features against the performance 
standards in the essay and this produces the most rounded, comprehensive pieces. 
It does need to be reinforced that, when this occurs, the work needs to be assessed 
holistically across the performance standards, with no single area being weighted 
more heavily than another. Again in this assessment type, the most inconsistent 
grading occurred against inquiry and analysis in relation to the student’s use and 
critical analysis of sources, or construction of a reasoned historical argument. It was 
pleasing to note that more essays had a clear referencing format within the essay 
and a structured bibliography, which identified the main sources and any background 
reading. 
 
A number of questions unfortunately lent themselves to straight narrative responses, 
thereby making it particularly difficult to reach the highest-grade bands for inquiry and 
analysis, and reflection and evaluation. The most successful essays responded to 
questions which had a clear focus and time frame, and invited an argument and the 
examination of a counter-argument. 
 
It was frequently observed that students referred to more than the maximum three 
sources (according to the 2012 subject outline) within their essay. Teachers are 
alerted to the fact that the 2013 subject outline states that up to five sources can be 
used, although it is acceptable for a bibliography to contain more than five sources, 
which students may have consulted in their research process or to provide a 
contextual background to their topic. It is the main sources (up to five in 2013) that 
need to be used directly within the essay in the development of a reasoned historical 
argument. 
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Moderators observed that clarification was required to ensure that all teachers were 
aware of what may be included within the five sources. With a stipulation that only 
five sources are to be used, ‘source’ can be interpreted in its broadest sense. While 
some students may select an individual document as one source, such as the 
October Manifesto or Wilson’s Fourteen Points, students should also consider whole 
works as potential sources; for example, secondary histories such as Russia Under 
the Bolshevik Regime by Richard Pipes, or Niall Ferguson’s The Pity of War, but also 
including the typical textbooks used in schools, such as Ben Walsh’s GCSE Modern 
World History. 
 
Many of the questions related to the course content and presented a strong 
European focus. Encouraging students to go outside topics covered in class can add 
interest; however, it is important that students are directed towards areas where 
strong sources can be found which provide rich evidence and a variety of 
perspectives. It is best to avoid moral-judgement questions, which have little basis in 
historical research. 
 
The word-count was well observed overall, although not all students included a 
count. Best practice was observed to be a total on each page and then a final count 
at the end of the essay. 
 
 
OPERATIONAL ADVICE 
 
Assessment Type 1: Folio 
 
Most teachers this year made sure that they included the learning and assessment 
plan in their moderation package along with copies of each task sheet, as directed in 
the subject operational information found on the SACE website. However, 
disturbingly, there was a significant number of packages where there was work 
missing from students who had been selected for moderation. Without a Variations 
— Moderation Materials form, moderators must assume that there was no valid 
reason for the work to be missing. 
 
More teachers, rather than simply submitting scripts, sent in videos of students doing 
oral presentations or role plays, which was of great assistance. Unfortunately, 
several CDs were corrupted and could not be accessed. It is therefore important that 
teachers have successfully opened files on a variety of computers before including 
them for moderation. 
 
Most teachers had obviously spent a lot of time preparing their moderation packages 
and devising layouts, which made it easier for moderators to examine a student’s 
work. It was helpful to have a cover sheet, which broke down the tasks set, specific 
features, and the student’s achievement in each of the assessment design criteria, 
with an overall grade. Including teacher feedback on work assisted moderators in 
finding evidence to support the teacher’s marking more easily than unmarked 
assignments. Moderators appreciated working with student materials in which each 
task was clearly identified with the SACE registration number. 
 
Assessment Type 2: Essay 
 
Both the folio and the essay need to be submitted for moderation for each requested 
student. The tasks for the folio and the essay should be separated and clearly 
identified. 
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EXTERNAL ASSESSMENT 
 

Assessment Type 3: Examination 
 
The 2012 examination gave students ample opportunity to demonstrate their 
knowledge and critically analyse the propositions put forward. The Sources Analysis 
section (Question 45) with the theme of ‘The Roaring Twenties’ engaged the 
students’ interest and their answers were comprehensive and reflective. As was the 
case in 2011, students’ answers to the Sources Analysis section were in contrast to 
mediocre answers in the two essay sections. 
 
Continuing the trend from last year, there was an even greater concentration of 
topics studied in 2011. In the Thematic Study section, students answered questions 
principally from the Revolutions topic (Topic 3), with the Russian and French 
Revolutions being the examples chosen by the majority. It was noticeable that 
several students who chose a question from the Modernisation topic (Topic 1) used 
information that was better suited for a revolution question. This they did with limited 
success. 
 
In the Depth Study section, there was a greater range of topics taught with 
Catastrophes (Topic 9), First World War (Topic 8), and Postwar Rivalries (Topic 10) 
to a lesser degree, being the most popular. Questions on the dictators (Questions 34 
and 35) were the most frequently answered, with Hitler being the most favoured 
option. As was the case in the Thematic Study section, students who felt that the 
First World War questions were not to their advantage used their knowledge to 
answer a question from the Women topic (Topic 7) — again with limited success. 
 
As was the case last year, there was an accessible question on each key area for 
inquiry (KAI) in all topics. 
 
The use of performance standards in the marking exercise allowed for a more 
comprehensive assessment of student abilities. 
 
(a) Knowledge and Understanding 

 
Students who scored well within this criterion, addressed carefully the key words in 
the question, such as ‘inadequate leadership’, ‘collapse of the old order’, 
‘transformed society’, ‘overreaction of leaders’, ‘deliver positive change’, and 
‘desperate situations’. Better answers used detailed knowledge, which often implied 
greater understanding, wider reading, and informative consideration of topics. 
 
Conversely, there are still too many superficial explanations. A depth response 
implied that students needed to give specific examples accurately described. There 
were many examples of prepared responses. Students either described an event 
without linking it to the question, or did not acknowledge the issue of the question. 
The most obvious example was in Question 29. Here, the ‘overreaction of leaders’ 
invited students to consider decisions of, for example, Tsar Nicholas II of Russia, 
Kaiser Wilhelm II of Germany, and Edward Grey of England before evaluating these 
actions in relation to more long-standing causes. In addition, often these answers 
were hindered by inaccurate historical knowledge. 
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Teachers are reminded that students should have a deep knowledge of the whole 
topic, as some questions demanded knowledge that related to more than one KAI. 
For example, Question 32 asked students to consider whether the peace treaties 
solved the problems of nations. Better answers referred to problems before the First 
World War and considered whether they were solved or not. 
 
(b) Inquiry and Analysis 

 
Many students still ignored key parts of questions such as ‘to what extent’, ‘how 
accurate’, and ‘how valid’, and therefore their skills of inquiry demonstrated 
superficial analysis. Because they ignored these directive or command terms, many 
of these answers were largely descriptive or narrative and did not debate ideas and 
issues. For instance, in Question 34, weaker responses did not consider the extent of 
the desperate situations in a dictator’s rise to power, but simply described the events 
leading to a dictator’s rise to power. Also, students often ignored that there were 
other causes, particularly those in close proximity to the dictator’s seizure of power. 
Often, discussion of causes was limited to long-standing aspects, such as the ‘stab in 
the back’ of the Treaty of Versailles in the discussion of Hitler, without connecting 
that issue to the actual event itself, which was Hitler’s dictatorship of 1934. 
 
Very pleasingly, this year, was the increased use of quotation of historians in support 
of a student’s answer. This showed wider reading and a consideration of the issue. 
 
(c) Reflection and Evaluation 

 
Students who were able to show links between individuals, events, and happenings 
usually scored well. For instance, in Question 10, students had to assess the validity 
of how inadequate leadership was responsible for the collapse of the old order. 
Better answers using Tsarist Russia as an example were able to debate the extent to 
which the attempts to maintain an autocracy in a rapidly changing world were 
responsible, when compared to other factors such as the influence of opposition and 
the inadequacy of reform. This demonstration of complex understanding enabled 
students to achieve higher marks than those students who just gave a potted 
biography of Nicholas II and the problems he faced twelve years prior to 1917. 
 
In addition, a well-structured conclusion, which put the issue in question in the 
context of other events and showed their implications for the future, enabled 
examiners to reward students highly. 
 
(d) Communication 

 
Students were generally able to use suitable essay structure, with an appropriate 
introduction addressing key words, and outlining an argument and the path of the 
answer, followed by relevant paragraphing in the body of the essay, and a balanced 
conclusion. Unfortunately, in many cases, the body of the essay did not relate to 
what was proposed in the introduction. 
 
Pleasingly, there was a greater evidence of students using topic sentences in their 
paragraphs, thus enabling them to maintain relevance in their essays. 
 
However, similar to previous years and constantly remarked upon in previous Chief 
Assessors’ reports, there were some  inferior responses where students provided 
untidy expression, such as ‘in no way’ rather than ‘there is no evidence’, and poor 
grammar and spelling, such as ‘abolishment’ and ‘gangsta’. 
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In addition, there were too many examples of poor planning, crossing-out, arrows 
that directed markers to read comments in margins or at the end of essays, illegible 
handwriting, and students writing in pencil. All of this detracted from the quality of 
students’ work and caused several markers to wonder how much time was spent 
writing essays within set time-limits during the year. 
 
SPECIFIC COMMENTS ABOUT INDIVIDUAL QUESTIONS (Essays) 
 
Students are reminded that they need to analyse the importance of all key words in 
each question. For instance, in Questions 3 and 11, students needed to note the key 
word ‘transformed’, which is different from ‘changed’. 
 

Part 1: Thematic Study 
 
Topic 1. Pain and Gain: Modernisation and Society since c. 1500 (Questions 1–4) 
 
Question 1 
There were only two responses to this question. 
 
Question 2 
There were no responses to this question. 
 
Question 3 
This was the most popular question in this topic. The better responses defined 
modernisation at a given time and place, and then questioned the validity of all of 
society. Several responses described urbanisation and the rise of the middle classes, 
but not enough emphasis was given to the transformation of society. 
 
Question 4 
There was only one response to this question. 
 
Topic 2. Intruders and Resisters: Imperialism and Its Impact since c. 1500 
(Questions 5–8) 
 
Question 5 
There was only one response to this question. 
 
Question 6 
There was only one response to this question. 
 
Question 7 
There were no responses to this question. 
 
Question 8 
There were no responses to this question. 
 
Topic 3. Revolutions and Turmoil: Social and Political Upheavals since c. 1500 
(Questions 9–12) 
 
Most students used Russia as their case study. Comparatively fewer students used 
France and, to a lesser degree, China and Cuba. 
 
Question 9 
Most answers accepted that pre-revolutionary society was ‘unified’ with respect to the 
acceptance of the prevailing class structure and religion, and, in relation to Russia, 
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the acceptance of the Tsar as their ‘little father’ before the 1905 revolution.Better 
answers considered the lack of unity in terms of class structure, employment, and 
rural and urban societies. Pleasingly, there was less evidence of students treating 
this question as a ‘causes of revolution’ question. However, poorer essays, using 
Russia as an example, made bland statements about the lack of unity by describing 
the 1905 Revolution at great length. 
 
Question 10 
This was the most popular question in this topic. Most answers addressed the issue 
of the collapse of the old regime rather than a straight-out ‘causes of revolution’ 
question. Many students saw their opportunity to narrate stories of inadequate 
leaders without defining and noting the ramifications of the term ‘leadership’. Few 
discussed other factors in the decline of the ‘old order’, such as alternative 
ideologies, the impact of revolutionary movements, and changing internal and 
external pressures on society. 
  
Question 11 
Better responses to this question came to grips with the notion of a new society with 
its different political, social, and economic aspects. These responses were able to 
reflect on those aspects of society that remained the same. This question was one 
example of several in the paper where students should have demonstrated their 
knowledge and understanding of the whole topic to develop a good response. 
 
Question12 
This question had a different slant to those of this type in the past. It asked the 
students to debate the strengths and weaknesses of internal opponents. Having 
done so, better answers were able to compare the internal opponents with external 
opponents to the new regimes. 
 
Topic 4. A Sense of Belonging: Groups and nations since c. 1500 (Questions 
13–16) 
 
Question 13 
There were only eight responses to this question 
 
Question 14 
There were only five responses to this question. 
 
Question 15 
There were no responses to this question. 
 
Question 16 
There were no responses to this question. 
 
Topic 5. The Captives, the Unwanted, and the Seekers: Forced and Free 
Migration since c. 1500 (Questions 17–20) 
 
Question 17 
There were only two responses to this question. 
 
Question 18 
There were no responses to this question. 
 
Question 19 
There were no responses to this question. 
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Question 20 
There were only two responses to this question. 
 
Topic 6. Slaves, Serfs, and Emancipation: Forced Labour since c. 1500 
(Questions 21–24) 
 
There were only 28 responses to this topic. 
 
Question 21 
There were no responses to this question. 
 
Question 22 
This was the most popular. Almost all responses agreed with the proposition without 
consideration of other aspects that influenced the daily lives of forced labourers, such 
as the power of their traditions. 
 
Question 23 
There were no responses to this question. 
 
Question 24 
There were only six responses to this question. 
 
 

Part 2: Depth Study 
 
Topic 7. Public and Private Lives: A Social and Political History of Women 
since c. 1750 (Questions 25–28) 
 
 
Question 25 
This was the most popular question in this topic, with 14 responses.  Markers 
commented that it seemed that several students used this question when they saw 
that questions in their chosen topic could not be answered satisfactorily in their view. 
Most answers were brief, lacking in specific information and lacking relevance. 
 
Question 26 
There were no responses to this question. 
 
Question 27 
There were no responses to this question. 
 
Question 28 
There was only one response to this question. 
 
Topic 8. The War to End all Wars: The First World War and Its Consequences, 
c. 1870–1929 (Questions 29-32) 
 
Question 29 
This was a very popular question in this topic. Better answers selected specific 
leaders such as Kaiser Wilhelm II in issuing his ‘Blank Cheque’ and Tsar Nicholas II 
in his hasty decision to fully mobilise his forces in the July Days. Some students 
artfully combined the events of the July Days with longer-term hasty decisions that 
added to European tensions in the decade before the First World War, such as the 
Kaiser’s Moroccan intervention. These answers went on to consider other causative 
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factors of tensions, such as the arms race and competing rivalries in the Balkans. On 
the other hand, markers were perplexed by the numbers of students who dismissed 
the issue of the question and trotted out the general causes, such as alliances, 
nationalism, and militarism, often described in great depth. 
 
Question 30 
Students who grasped the significance of the word ‘essential’ were able to describe 
with examples the role of the home front of both the Allies and the enemy in 
supplying men for armies, nurses, propaganda, weapons and technology, and food 
packages. Having discussed these examples (and others), they debated the word 
‘essential’, which enabled them to consider other aspects of waging war such as the 
use of trenches, battlefield tactics, and the late entry of the United States into the 
war. 
 
Question 31 
This question revolved around the issue of ‘stability’ and enabled students to debate 
the issue of stability within various countries between 1918 and 1929. It was a 
question that attracted very few responses. 
 
Question 32 
This was another question that called upon students to refer to knowledge of other 
areas of the topic. For example, issues such as the problem of competing national 
feelings and self-determination evident in the causes of the First World War, as well 
as War Guilt, needed to be examined in this question about the peace treaties. 
Students had to consider issues such as these in answering this question. It was a 
complex question that required students to discuss more than one treaty, as well as 
considering events up to 1929, which was the scope of the topic. As in past years, 
the weaker answers focused on the discussions at Versailles instead of considering 
the wider issues of the question. 
 
Topic 9. An Age of Catastrophes: Depression, Dictators, and the Second World 
War, c. 1929–45 (Questions 33-36) 
 
This topic was the most popular in this section. Questions 34 and 35 focusing on 
Hitler were the most popular. 
 
Question 33 
This question had a different slant to it from previous questions in the past 
examination papers. Weaker answers almost completely ignored the issue of the 
question and discussed the causes of the Great Depression. Better responses 
debated a range of issues. Most discussed President Roosevelt’s New Deal as a 
positive change, while more intrepid answers analysed the situation in Germany in 
the 1930s. It was a question that invited both short- and long-term examination of the 
issue. 
 
Question 34 
In relation to Hitler, most students recognised the Great Depression as a desperate 
situation. Few were able to discuss other problems such as the instability of 
democracy and the problem of Communism. Most students were able to balance 
these desperate situations with background causes such as the personality of Hitler 
and the relentless propaganda directed at the people. There were two significant 
problems that arose in students’ answers. First, there was the desire to discuss the 
Treaty of Versailles as a desperate situation, despite the fact that it had happened 
thirteen years before, and, second, there was the almost universal problem of 
relating the above-mentioned causes to the actual event of Hitler assuming power. 
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Question 35 
Again, the question focused on students analysing the specific words used in the 
question. In this case, it is the use of the word ‘key’. This is a straightforward question 
on Stalin, but is also very applicable to Hitler. The ‘glorification of the leader’ — in 
other words, the ‘cult of the personality’ — was a very important feature that needed 
to be discussed in response to this question. In addition, the topic demands 
knowledge of events up to 1945. In relation to this point, students needed to analyse 
how this ‘glorification’ fluctuated once the Second World War erupted. Having 
discussed the issue, students could discuss other features of a dictatorship and 
evaluate which, if any, was a key feature. A number of markers lamented that 
students confused this question and brought in information relating to the dictator’s 
rise to power, thus scoring very few marks in the knowledge and understanding 
criterion. 
 
Question 36. 
On the face of it, this question seemed such a broad issue that students could ‘write 
a book’ in answer to it. In reality, this question tested a student’s ability to organise 
knowledge of this topic and use what evidence the student could muster in 
addressing the issue of the question (devastation) alongside other points of the 
student’s choosing. Very few students chose to do this question, in contrast to the 
other questions in this topic. 
 
Topic 10. Postwar Rivalries and Mentalities: Superpowers and Social Change 
since c. 1945 (Questions 37–40) 
 
Question 37 
This was a very popular question. It allowed students flexibility as to where they 
started their discussion in relation to fear of communism. There were a number of 
detailed responses referring historically to relations between communist and non-
communist countries prior to the Second World War. These responses discussed 
where the distrust and fear of communism sprang from and how some of the events 
such as the Nazi–Soviet pact created further tensions. Although the topic covers the 
period since 1945, the marking panel acknowledged that, to do justice to this KAI, 
knowledge of pre-1945 issues was desirable. Better answers provided a 
comprehensive look at both sides of the issue — that is, there was fear of capitalism 
by the communists, as well as fear of the spread of communism. Having discussed 
the issue of the question, students discussed associated causes, such as the 
conferences, the personalities involved, the reconstruction of Europe, the release of 
the Marshall Plan, and Comecon. The key word ‘spark’ needed to be analysed for a 
student to score high marks in this question. 
 
Question 38 
Most answers did not relate carefully enough to a series of crises that needed to be 
discussed in depth. Nor were they able to decipher that there were links between 
such conflicts. Answers tended to relate to a discussion of two or three crises without 
analysing other characteristics of the Cold War. 
 
Question 39 
There were only four responses to this question. 
 
Question 40 
This question elicited some very impressive responses as students evaluated the 
changing nature of the Cold War and the role of the United States at this time: the 
impact of the media and economic growth of the United States in challenging the 
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USSR and therefore a need for change. Students supported their arguments with 
many examples of economic issues, along with accounts of the changing thinking 
among the people of the Soviet bloc and the attempts of the leaders of communist 
countries to deal with oncoming social crises. 
 
Topic 11. Persecution and Hope: Power and Powerlessness in Society since c. 
1500 (Questions 41–44) 
 
Question 41 
For students to score highly in this question, they had to address economic factors in 
their chosen country and then weigh up other factors such as racism. Eighteen out of 
a total of twenty students who tackled this question did so creditably. South Africa 
and the United States were the two most popular areas of study. 
 
Question 42 
Fifteen students attempted this question, again with good results. Students evaluated 
violence within freedom movements in South Africa and the United States, and 
balanced this up against other factors such as non-violence, charismatic leaders, 
pressure from other countries, and so on. 
 
Question 43 
Of the four questions in this topic, students found this question the most difficult to 
score high marks in. Apart from evaluating the role of individuals, students also had 
to consider the word ‘essential’. This had the implied meaning that the role of 
individuals was more important than other factors, or that individuals were the driving 
force behind other factors. 
 
Question 44 
There were only two responses to this question. 
 

Part 2: Sources Analysis 
 
Question 45 
Generally students answered this question quite well. In terms of marks, this 
compensated many students for the poorer efforts in the essay questions. 
 

(a) This question was generally well done. Most students were able to identify 
two characteristics, such as the flappers revelling in their freedom and that 
they were young. There are still many students quoting directly and at length 
from the source when only a sentence was necessary to gain the 1 mark 
offered. 

 
(b) Well done. Most students were able to state what they believed the sources 

were about (conclusions) and provided evidence to support what they 
believed. 

 
(c) This was a different question from those that had been asked in the past. For 

students to gain full marks in this question, they needed to give opinions 
along with evidence on how the source was credible and how it was not. Far 
too many students commented that only primary sources are credible and 
secondary sources are not. They must become aware that all sources have 
some relevance unless they are not germane to the issue. 

 
(d) In this question, students were asked to compare sources. The question 

asked ‘to what extent’, which directed students to state similarities and 
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differences between Sources 3 and 4. As in previous years, many students 
only cited similarities or differences rather than similarities and differences. 

 
(e) Students experienced difficulty in gaining full marks for this question. This 

year, students were asked to consider the content (information in the source) 
and nature (the type of source) in reaching conclusions about the usefulness 
(strengths) and limitations (weaknesses)of each of two sources (Sources 4 
and 5). Students are also reminded that opinions need to be backed up by 
evidence to gain full marks. 
 

(f) Pleasingly, this year more students presented an integrated response with an 
appropriate introduction and conclusion. They noted that several sources 
were about peace but other sources related to human rights, the generation 
gap, and subversion of the American way of life. Most students used all the 
sources as was asked by the question, but they could not be rewarded fully 
as they answered them in the order that the sources appeared rather than 
using the sources as evidence in constructing their argument. 

 
 
GENERAL COMMENTS 
 
Inquiry-based teaching, while vital in encouraging the development of skills of critical 
analysis, does not obviate the need for explicit teaching of both specific knowledge 
and the broader context and issues surrounding historical events. Better results in 
school assessment and the examination are frequently linked to an ability to place 
specific events in their broader context. In other words, students who can 
demonstrate knowledge of the ‘big picture’ in which events and issues arise 
invariably score more favourable marks. 
 
Teachers are referred to the general comments offered about meeting the 
communication assessment design criterion in last year’s report. It is pleasing to see 
increasing attention being paid to historiography, as reflected in student responses in 
both the examination and essays, as this goes to the very nature of history as a 
subject. 
 
It is important for teachers to note that their task design does play a key role in 
ensuring that their students have every opportunity to attain the highest levels of 
achievement against each performance standard. There are numerous examples 
within the folios submitted of teachers who do genuinely extend their students. Just 
as the moderation team seeks evidence to confirm teachers’ assessments, task 
design needs to include clear instructions on the sorts of indicators or evidence that 
students must present to ensure the meeting of performance standards. Highlighting 
the differences between terms used to describe achievement at different levels is an 
important first step. 
 
The moderation process for school assessment work is designed to confirm teachers’ 
marking. In most cases, this means that validation of grades is a very straightforward 
process. Unfortunately, on occasions, this process was complicated by the lack of 
differentiation in assessment between sample works that were clearly of varying 
standards. Missing work, without the appropriate notification of variation in 
assessment, also made moderation problematic. In some instances, teachers would 
be better advised to reduce the number of summative tasks to aid completion of 
folios. Where appropriate and where student performances are inconsistent, an 
additional task could subsequently be added to better reflect student progress and an 
addendum attached to the approved learning and assessment plan. In schools where 
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there are separate groups of students, teachers are strongly encouraged to engage 
in regular moderation at the school level. 
 
Once again, teachers are reminded that although the external examination weighting 
has now reduced to 30% of the total assessment, it is still important for students to 
gain experience in extended writing under timed conditions. In general terms, 
examination results are lower than school assessment results and hence this 
indicates the importance of practice. Such practice exercises need not be summative 
assessment tasks in the learning and assessment plan; indeed, the folio and the 
essay are designed to assess skills other than examination technique. Interestingly, 
some teachers reported choosing to complete folio essays under time constraint, not 
only for the purpose of examination practice, but also to enable students to write 
beyond the 1000-word limit normally applied to folio assessment pieces. Perhaps not 
surprisingly given the common use of computers across all schools, the standard and 
legibility of handwriting in examinations presents a problem for markers with some 
papers, emphasising the need for practice during the year. Accurate spelling of key 
words and names, and correct dates are keys to high achievement in 
communication. 
 
Teachers are encouraged to develop learning and assessment plans that engage all 
students through the variety of tasks and enable them to attain performance 
standards. In addition, the tasks should enable clear differentiation between students 
in terms of levels of achievement. In order for the moderation team to confirm a 
teacher’s grades, it should be expected that the majority of students’ work awarded a 
particular grade would have evidence in that grade although there may be some 
evidence in higher or lower grade bands. The large size of samples requested from 
schools is necessary to ensure this confirmation process can be completed. 
 
Each year the leaders of the assessment team compile this report with the explicit 
intention of highlighting achievements and providing specific advice on those things 
that enabled students to achieve at the highest levels, as well as those areas 
requiring attention for the purpose of raising standards. It is pleasing that most 
teachers appear to have taken this advice. 
 
 
Chief Assessor 
Modern History 
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