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DANCE 
 

2011 ASSESSMENT REPORT 
 
 
OVERVIEW 
 
Assessment reports give an overview of how students performed in their school and 
external assessments in relation to the learning requirements, assessment design 
criteria, and performance standards set out in the relevant subject outline. They 
provide information and advice regarding the assessment types, the application of 
the performance standards in school and external assessments, the quality of 
student performance, and any relevant statistical information. 
 
 
SCHOOL-BASED ASSESSMENT 
 
Assessment Type 1: Skills Development 
 

Part 1: Choreography 
 
Students had the option of one, two, or three pieces of choreography that totalled  
four minutes. There was a combination of all three options undertaken this year with 
the four-minute single piece proving to be the most popular choice. Although the 300-
word choreographic statement is no longer required, program notes should 
accompany each piece of work as specified in the subject outline. The teachers who 
included program notes for their students’ choreography provided the moderators 
with an insight into the piece they were watching. As the folio is not necessarily tied 
to the choreography, it should not be assumed that the DVD is watched with the folio 
at hand. 
 
Creating and arranging movement allows students to make a statement about their 
environment, personal life, or express a simple observation. The range of 
choreographic themes and the extent of planning, selection, and refinement of the 
works presented were testament to the growth and development of the skills 
displayed by the students. Some remarkable work was offered, and the most 
successful students created work that was clearly structured, made use of the 
performance space with interesting floor patterns, and used variation in dynamics. 
The movement choices clearly connected to the overall theme of the piece and 
included a level of complexity expected at Stage 2. 
 
Care must be taken when filming student work to ensure that the DVD is of high 
quality. The clarity of the video and the proximity of the camera to the performer 
should be taken into consideration when preparing materials for moderation. When 
assessing movement choices and use of the stage, it must be kept in mind that the 
work needs to be seen clearly so that moderators can make an accurate judgment.  
 
Each student should have their work on a single DVD; the entire class should not be 
placed on one disc. If several students are on the one disc, it can be difficult to 
determine who is who, especially if there are no labels on the disc. Teachers should 
refer to the advice regarding the submission of electronic files which can be found on 
the SACE website. 
 

www.theallpapers.com



 

Dance 2011 Assessment Report Page 2 of 4 

Please check that the time limit of student work does not go beyond the set 
parameters. There were a few pieces that ran over time and should have been edited 
prior to presentation. 
 

Part 2: Technique 
 
Teachers may select from classical ballet, jazz, contemporary, tap or break dance, 
and more than one dance style can be undertaken to provide each student with the 
opportunity of showing their highest level of technical ability. However, with the time 
constraints of filming each technique class, many schools made the choice to focus 
on only one dance style. Contemporary dance and jazz ballet techniques remain the 
two most popular styles. Hip hop and funk techniques are not recognised in the 
subject outline and should not form the basis of a technique class. One hip hop/funk 
combination may be included to extend the dancers’ range in a jazz class, but should 
not dominate that class.  
  
Most of the technique classes observed by moderators allowed students to 
successfully showcase a range of skills appropriate to the chosen genre. Most jazz 
classes undertaken were pitched at the appropriate Stage 2 standard, but 
consistency still needs to be addressed to make sure that jazz, contemporary, and 
classical ballet are equally complex. 
 
The length of set exercises remains an issue in some instances. Short, simple, 
single-skilled combinations do not meet the Stage 2 standard. Technique exercises 
should exceed thirty-two counts, and exercises should repeat at least once to the 
other side of the body. This allows the student sufficient time to demonstrate their 
strength, stamina, and memory recall. 
 
Some students were not wearing numbers at all for their technique class, making it 
very difficult to identify relevant students. Students need to be clearly numbered front 
and back as this helps to identify them as they move around the space. It is highly 
recommended that the numbers assigned to students follow the alphabetic order as 
listed in the SACE Board documentation of student enrolments for this subject. 
Random numbering can be quite confusing when checking/transferring grades. All 
task sheets must accompany student work. 
 
It is advised that filming black-on-black be avoided, as it blurs the definition of 
movement undertaken by the students. A variety of coloured leotards worn by the 
class is recommended; this makes it easier to track particular students in the sample 
cohort.  
 
Suitable clothing, for example leotard and tights, is highly recommended. The use of 
dance pants is acceptable provided that the student’s feet are clearly visible. Three-
quarter length dance pants are a better option. With the possible exception of a boys’ 
break dance class, baggy pants or track pants are not recommended for a technique 
class; the wearing of socks should be considered with caution, as some floor 
surfaces can be a safety threat, especially when running, jumping and leaping. 
Ideally students should wear jazz shoes, not just socks, in a jazz class.   
 
Most teachers recorded their work on a DVD that could easily be tracked through the 
exercises, making it a simple task for moderators to confirm the teacher’s grades. 
Where this did not occur, DVDs had to be watched in real time, making the process 
very slow. Most teachers provided a class outline of the exercises presented on the 
DVD and a few even timed where each exercise started; this made tracking through 
the work much easier. Some teachers included their technique performance standard 
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page suitably highlighted to indicate the grade assigned to each student, whilst 
others gave an indication of the technique grades in the school folder. This 
information was helpful in understanding how the final grade was determined by the 
teacher. 
 
 

Part 3: Folio 
 
This is a new component to Stage 2 Dance. The most popular mode of presentation 
was a written document, and approximately two-thirds of the student cohort chose to 
write about their choreographic journey.  
 
The most successful choreographic folios avoided a journal/diary style and focused 
on how the research material was linked to movement choices; how these choices 
were then developed into movement phrases; and the appropriate choreographic 
devices used to structure the material. The use of subject-specific terminology and 
the clear expression of intent were evident in these folios. The inclusion of personal 
thoughts and feelings, although important, should not dominate the report and 
overshadow the choreographic process of selection, refinement, rehearsal and 
performance.  
 
Students who chose to present a technique folio provided a suitable exploration of 
appropriate material and focused on their personal development over the year. 
 
 
Assessment Type 2: Written Responses 
 
This was probably the most familiar aspect of the course and an area where both 
teachers and students felt the most comfortable. Students who responded to a 
definitive question in a well-structured format, were able to successfully demonstrate 
their in-depth knowledge and understanding in a coherent, sophisticated manner. All 
students need to be aware that open-ended questions may require answers that 
extend beyond the 1000 word limit, and teachers should monitor this closely and 
clearly define the expected parameters of the question to ensure that it can be 
addressed within the word limit. Students are required to edit their work to 1000 
words whilst maintaining a coherent argument and viable structure. 
 
Teachers and students are advised to consult the referencing and footnoting 
guidelines on the SACE website. 
 
 
Operational Advice 
 
Teachers who devised their own a cover sheet for student work made confirmation of 
their marking much easier for the moderation panel. The final yellow sheet asks for 
an overall grade for skills development; many teachers did not include the 
performance standard sheet for each component, therefore there was no indication 
of how they arrived at the final grade for skills development. Inclusion of the 
highlighted performance standards sheet leaves no room for error, or 
misunderstanding of assigned grades. 
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Assessment Type 3: Performance 
 
Overall, the 2011 performance examinations in Dance were both sophisticated and 
professional, and displayed choreographic interest that allowed students the 
opportunity to reach highly proficient standards. However, on occasions, 
improvement in the performance could have been made by including further variety 
in the choreography to enhance the complexity and challenge for Stage 2 students. 

It is advisable that teachers are selective about the inclusion of student choreography 
in the performance examination. The choreography performed by the students needs 
to allow for the opportunity to meet the performance standards for assessment at the 
highest possible level. A variety of dance genres presented in the examination 
performance may provide some students a greater opportunity for this to occur. 
Appropriate choreographic theme, content and costuming need to be considered. 

 
With large or combined classes teachers could consider separating student groups to 
provide dance pieces that showcase a smaller number of dance students at one 
time. Students needed to be on stage for the required 15 minutes of performance 
time and clearly visible to the marker. Not all schools abided by the requirement that 
each student is seen for at least one minute, continuously, in a solo, duo or trio. This 
does not mean, for example, one of four duos on stage at the same time. 
 
There was a reduced number of off-stage roles this year. This option can provide an 
excellent alternative for students who may lack the confidence, or not have the 
interest in performing on stage.  

It is recommended that the length of the performance examination is considered in 
terms of the demands made on the stamina of the students. 

To ensure visibility of the students, it is imperative that the lighting design is relatively 
bright, and that student numbers are clearly visible, both front and back. It should 
also be kept in mind that explicit language in the music selected, and/or overly 
sexualised movement is inappropriate at senior secondary level. 
 
As the performance is an examination, due formality is expected. Predicted mark 
sheets must be handed to a SACE Board marker in a sealed envelope before the 
performance. Markers should be seated away from close audience proximity, and 
Dance teachers are expected to make themselves available before and after the 
performance to go through the paper work or to answer questions from the SACE 
Board markers.  

 
 
 
 
 
 
Dance 
Chief Assessor 
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